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Curriculum level 3 lesson plans
· Travel routines
· Telling time

· Directions

· Negating

· Comparing and contrasting

· Stating likes

· Locations and activities

· Purpose

· Modes of transport
Āhea? - When? (in the future)
Achievement objectives

3.1 
Communicate, including comparing and contrasting, about habits and routines
3.4
 Communicate, including comparing and contrasting, about how people travel

Learning intention
Students can:

· Communicate about their own (and others’) travel habits
Modes 

At the end of this lesson, students can:


· Initiate and sustain short conversations.
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Whakarongo - Listening
· Understand a range of short oral texts consisting mainly of familiar language.
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Pānui
 - Reading
· Get the gist of short written texts that contain some unfamiliar language.
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Tuhituhi - Writing 
· Prepare and write short texts on familiar topics.
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Whakaatu - Presenting
· Present texts in which visual and verbal features interact.
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Mātakitaki - Viewing
· Identify and respond to some visual and verbal features of texts, and the way these features interact for particular purposes.

Materials

Resource sheet 3A: Survey 

Resource sheet 3B: Survey 

Teachers’ notes: Model answers 
Lesson sequence

Explain to the students that they will conduct a survey asking their classmates about when and how they will come to school the next morning. 

Model the correct pronunciation of questions and answers before the students proceed with the survey. 

Āhea koe wehe mai ai?

When will you leave (home)?

Mā hea koe haere mai ai?

How will you travel (to school)?

Āhea koe tae mai ai?
When will you arrive? 

Make enough copies of Resource sheet 3A: Survey for each student to survey 15 class / schoolmates about when and how they travel to school. When complete, have the students tabulate their answers on Resource sheet 3B: Survey.

The students should be able to relate when and how their classmates come to school:

Ā te hāwhe pāhi i te whitu karaka a ________ wehe mai ai. 

Mā raro ia haere mai ai. 

Ā te waru karaka ia tae mai ai.

At 7.30, _________ will leave (home). 

S/he will walk here. 

S/he will arrive at 8.00. 

Read out this first example as a class, noting the sequence of the time, person and action in the sentences. 

When the survey task is complete, ask the students to discuss the times they leave for school, how they travel and the time they arrive at school. 
Language to use

ā 

denotes future time

ai 

links questions

mā 

expresses how one travels 

engari 
but, joins two sentences or clauses
Further learning

Introduce ‘engari’ (but): 

Ā te hāwhe pāhi i te whitu karaka au oho ai, engari ā te waru au wehe ai. 

I wake up at 7.30 but I leave at 8.00. 

Students can also record data in graph form.
Ā te pō ka moe - I will sleep tonight



Achievement objective

3.2 
Communicate about events and where they take place

Learning intentions

Students can:

· tell the time
· indicate future time.

Modes 

At the end of this lesson, students can:
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Tuhituhi - Writing

· Prepare and write short texts on familiar topics

· Use appropriate writing conventions.
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Kōrero - Speaking

· Initiate and sustain short conversations.
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Whakarongo - Listening

· Understand a range of short oral texts consisting mainly of familiar language.
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Whakaatu - Presenting

· Present texts in which visual and verbal features interact.
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Mātakitaki - Viewing
· Identify and respond to some visual and verbal features of texts.

Materials

Resource sheet 3C: Activities  
Resource sheet 3D: Places  
Resource sheet 3E: Times  
Word list: Ā te pō ka moe 
Resource sheet 3F: Telling the time  
Resource sheet 3G: My weekend trip
Lesson sequence

In this activity the students will discuss when they are going, where they are going and what they will do there. 

Cut up the Resource sheets (3C, 3D and 3E) to create three sets of cards for students.

Place the cards in the three sets (time, place, activity) and ask the students to select one card from each set.  
Have the students create sentences using the time, place and activity from the cards they selected, for example: At 8 o’clock I am going to town to watch a movie.  

Hand out copies of the Word list: Ā te pō ka moe and Resource sheet 3F: Telling the time. Explain that these resources will assist them to write up plans for a weekend trip based on the times, places and activities chosen above. 

Using Resource sheet 3F: Telling the time and Resource sheet 3G: My weekend trip, have the students write their plans on the table provided. (Model sentences are provided on Resource sheet 3G). The students should include the times, places visited and the activities planned, for example:
Āhea tāua haere ai?

   When will we (you and I) go?

Ā te tekau karaka tāua haere ai.   We (you and I) will go at 10 o’clock. 

Ā te tekau karaka tāua haere ai ki te taha moana, ki te kauhoe.

At 10 o’clock you and I will go to the beach, to swim. 

Language to use
Informal letter writing.
locative (location) 
indicates future tense eg ‘ā’ or `hei’

tāua 


you and I (dual pronoun) 

ki te


directional particle before places (also expresses ‘to do’).
Tip

Use ‘te’ or ‘ngā’ before nouns, for example: te toa, the shop.

Further learning

As a class, the students could organise a class trip, using as much Māori as is practicable.

E whana - Go

Achievement objective

3.3 
Give and follow directions

Learning intentions

Students can:

· give appropriate instructions to navigate a course

· correctly follow instructions.

Modes
At the end of this lesson, students can:
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Kōrero - Speaking
· Initiate and sustain short conversations.
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Whakarongo -Listening
· Understand a range of short oral texts consisting mainly of familiar language.

Materials

Resource sheet 3H: He tohutohu
Blindfolds 

Lessons sequence

Explain to the students that this activity is similar to ‘pin the tail on the donkey’. 

Allocate one instruction to each student from Resource sheet 3H: He tohutohu. This way the students become familiar with one instruction each. 

Take turns blindfolding the students, leading them to a location in the room. 

The class instructs the blindfolded student to find a taonga (treasure) in the room, eg, a rock or a lolly. If the student should turn right, the student responsible for that instruction calls it out, for example: ‘Huri whakamatau!’ The students keep guiding the blindfolded student until they reach the target.  

Ensure that each student takes a turn being blindfolded and calling instructions. 

Language to use


Language to guide/instruct (see Resource sheet 3H: He tohutohu).

Use of ‘e’ before instructions with two or less syllables.

The use of ‘whaka’ meaning ‘towards’ or ‘in the direction of’:

· whakamua, whakamuri


forward, backwards 

· whakamauī




to the left

· whakamatau




to the right

Tip

Some students may call instructions at the same time. This will add to the atmosphere of the activity.

Variation

Turn the activity into a live version of a video game. As a student sits in the driver’s seat, students move toward them representing obstacles such as bridges, rivers, bends in the road etc. 

A passenger could sit next to the driver and inform them which way to go. 

The students could draw a map of the course taken and then write how they got to where they were. 


Ehara i te āporo -  It’s not an apple

Achievement objective

3.1 
Communicate, including comparing and contrasting, about habits and routines.
Learning intentions

Students can:

· negate objects and people

· use tēnei, tēnā and tērā to indicate distance from the speaker.
Modes 

At the end of this lesson, students can:
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Mātakitaki - Viewing
· Identify and respond to some visual and verbal features of texts.
[image: image14.jpg]


Kōrero - Speaking 

· Use generally appropriate pronunciation, stress, rhythm and intonation

· Initiate and sustain short conversations.
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Whakarongo - Listening
· Get the gist of short oral texts that contain some unfamiliar language.

Materials

Resource sheet 3I: Ehara i te āporo  
Answer sheet 3I: Ehara i te āporo  
Flashcards of fruit or vegetables (made by teacher or students)
Flashcards of people (made by teacher or students) – or magazine pictures

Lesson sequence 

Before this lesson, collect pictures of food for flashcards. 

Ensure that each group of students has a set of 10 illustrations per food type (fruit, vegetables).

Introduce the word ‘ehara’ which is used to negate, for example:  “That isn’t an apple.” 
Display the flashcards and ask the students if the object actually is what you say it is, for examples: Hold up a picture of a banana and ask if it’s an apple:


“He āporo tēnei?”

“Is this an apple?”


“Ehara!”


“It isn’t!”

Repeat this using other objects. 

When the students are confident using ‘ehara’, encourage them to add the noun to the answer, for example: Ehara i te āporo. It’s not an apple. 

Have the students continue working with the flashcards until they are familiar with ‘ehara i te...’
Complete Resource sheet 3I.  Check on Answer sheet 3I.
Illustrate how to negate when discussing people.

Ko Tere tērā?    


Is that Tere?

Ehara tērā i a Tere!

That’s not Tere! 

He pirihimana a Tui?

Is Tui a policeman?
Ehara a Tui i te pirihimana.
Tui isn’t a policeman.

Using flashcards of people (or magazine pictures), get the students to ask and answer questions about people – to practice the negative ‘ehara’.
	Suggested language focus
	Suggested vocabulary
	Notes

	Indefinite article

He
	he āporo

he panana
	Used to introduce nouns

For example: an apple

a banana

	Negation

ehara
	Ehara i te āporo

Ehara i a Winitana
	i te - for objects

It’s not an apple

i a - for people

It’s not Winston

	Modifying particle

kē
	He ārani kē

Ko Winitana kē!


	It’s an orange (instead)
It’s Winston (instead)!

	Definitive pronoun


	tēnei, tēnā, tērā

ēnei, ēnā, ērā

e.g. he āporo tēnei
	tēnei – this (near speaker)

tēnā – that (near person spoken to)

tērā – that (away from speaker and person being spoken to)


Tips

Māori would not use real kai for this activity as it is meant for eating.  

Variations

The students could stand on opposite sides of the room and name objects or people correctly or incorrectly, responding with ‘ehara’. 

Further learning

Introduce ‘kē’, ‘tēnei’, ‘tēnā’ and ‘tērā’. For example: 

He āporo tēnei?


Is this an apple?

Ehara tēnā i te āporo. 

That’s not an apple.

He aha kē tēnei?


Then what is this?  

He ārani kē tēnā. 


That’s an orange.

Note that the orange is located near the first speaker. 

Other resources 

Pictures of fruit for flashcards:  

http://www.esljunction.com/esl-efl-flashcards/food-fruit-flashcards/
Pictures of vegetables for flashcards : 

http://www.esljunction.com/esl-efl-flashcards/food-vegetables-flashcards/index.html
Engari kē! - But!

Achievement objective

3.4 
Communicate, including comparing and contrasting, about how people travel

Learning intentions
Students can:

· link sentences with the conjunction ‘engari’
· understand, and use, the word ‘kē’ (meaning ‘instead’).

Modes 

At the end of this lesson, students can:
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Kōrero - Speaking

· Use generally appropriate pronunciation, stress, rhythm and intonation

· Initiate and sustain short conversations.
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Whakarongo - Listening

· Get the gist of short oral texts that contain some unfamiliar language.
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Tuhituhi - Writing

· Prepare and write short texts on familiar topics

· Use appropriate writing conventions.
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Pānui - Reading

· Get the gist of short written texts that contain some unfamiliar language.

Materials

Resource sheet 3J: Engari kē  
Resource sheet 3K: Engari kē  

Answer sheet 3J & 3K: Māori  

Answer sheet 3J & 3K: English
Word list: Ngā wāhi o Aotearoa  
Resource sheet 3L: Activities  

Lesson sequence  

This lesson reinforces the use of ‘kē’.

Introduce the students to the word ‘engari’.

Say: 

“Kei te haere au ki Tauranga, engari kei te haere kē koe ki Ōtautahi.” 

“I’m going to Tauranga but you’re going instead to Christchurch.”  

Hand out copies of Resource sheets 3J, 3K and 3L. Ask the class to describe the journeys presented on the maps. Model the first statement for them.

When they have finished, have them describe the activities in the diagrams using ‘engari’.

“Kei te eke ngaru au, engari kei te waiata kē koe”.
“I am surfing but you are instead singing”. 

Language to use

‘Engari’ (but) or its variation ‘erangi’

Instead, ‘kē’

‘Ki’ before place names and ‘ki te’ before buildings

Use of ‘ki te’ to say ‘in order to’

Present tense marker ‘Kei te…’

Tips
Refer to the Answer sheet 3J for the English translations of the answers, and Word list: Ngā wāhi o Aotearoa for place names.

Remember that ‘kē’ is placed after the verb.

‘Engari’ can also be spelt ‘erangi’.

Variations

The students could name people on the Resource sheets, describing where they are and what they are doing, for example:
“Kei te eke ngaru a Tamahori ki Te Tūranga-nui-a-Kiwa ”.

“Tamahori is surfing in Gisborne”. 

Further learning

The students could draw pictures showing people going somewhere, and what they will do when they arrive. 

Charades: The students could silently act out actions for the class to identify, for example:
Kei te kai koe.

You are eating. 

Kei te oma koe.

You are running. 

Kei te waiata koe. 

You are singing.

He aha māhau? - What would you like? 

 

Achievement objective

3.3 give and follow directions

Learning intentions 

Students can:

· ask about likes
· issue appropriate instructions

· follow instructions correctly
· thank someone.
Modes
At the end of this lesson, students can:
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Kōrero - Speaking
· Initiate and sustain short conversations

· Use appropriate pronunciation, stress, rhythm and intonation.
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Whakarongo - Listening
· Understand specific detail and overall meaning in familiar contexts and some unfamiliar contexts.
Materials

Word list: Ngā mea  
Resource sheet 3M: Ngā mea  

Objects (as substitutes for cards) – optional.
Lesson sequence
Before the lesson, cut Resource sheet 3M: Ngā mea into cards. Alternatively, you could substitute the items on the cards with real objects. 

Go through the new vocabulary with the students using the Word list.

Divide the students into groups of three, then give a set of cards to each group.

Have the students lay the cards out in front of two students, with the third student (Student C) sitting a slight distance away. 

Student A asks Student B what they would like:

He aha māhau?
 What would you like?

Student B chooses one of the objects and tells student A: 

Homai he ________ māku.  Please give me a __________.

Student A then asks student C to get that card or object:

E (name of student C), tīkina he                 mā (name of student B). 
(Name of student C), get a/an __________ for  (name of student B).

For example:
E Rangi, tīkina he inu mā Jo.  Rangi, get a drink for Jo.

Student C gets the card and gives it to student B, saying:

Jo, anei he inu māhau.   Jo, here is a drink for you. 

Student B says:

Tēnā koe.
Thanks.

Language to use

Particle ‘mā’:

· mā Rangi, mā Huia


for Rangi, for Huia

· māku, māhau/māu, māna

for me, for you, for him/her

· mā te kōtiro, mā te tama


for the girl, for the boy

· mā taku hoa, mā te kaiako

for my friend, for the teacher

Use ‘e’ before Māori names of two or less syllables. Do not use ‘e’ before non–Maōri names or with names of more than two syllables. 

For example: E Hone, haere mai ki konei. (Hone, come here.)

Wiremu, horoia ngā kākahu. (Wiremu, wash the clothes.)

Tips

Consider using ‘māu’ for ‘māhau’. ‘Māu’ is used in Western and Northern areas of the North Island.  

Use ‘tīkina’ to ask the students to fetch items. 

This exercise uses the ‘a’ category, not the ‘o’ category. These categories are sourced in tikanga Māori (and can be explored more in Māori grammar books). You may encounter these at a later stage. 

Laminate the cards before use.

Variations

Use other cards, or objects, to increase vocabulary and to reinforce the sentence structure, for example: animals, school stationery. 

Further learning

Student C asks student B what an item is for:

Hei aha te ________?
What is the _________ for?

Hei ________ te ______.
 The ______ is for _______.

For example:

Hei aha te pene?


What is the pen for?

Hei tuhi te pene.


The pen is for writing. 

Other resources

To read about ‘a’ and ‘o’ categories, go to: http://tewhanake.otago.ac.nz/kakano/modules/module03/exercise03.html

Kei hea? - Where?
Achievement objective

3.2 
Communicate about events and where they take place

Learning intention
Students can:

· say what someone is doing and where

Modes 

At the end of this lesson, students can:
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Kōrero - Speaking

· Initiate and sustain short conversations.
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Whakarongo - Listening
· Understand a range of short oral texts consisting mainly of familiar language.
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Pānui
- Reading
· Get the gist of short written texts that contain some unfamiliar language.

[image: image25.jpg]


Tuhituhi - Writing
· Write short texts on familiar topics.

Materials

Word list: Ngā wāhi o Aotearoa  
Resource sheet 3N: Te Ika-a-Māui

Resource sheet 3O: Te Waipounamu 

Resource sheet 3P: Activities 
Lesson sequence

Before the lesson, cut up the three Resource sheets (3N, 3O and 3P) to create two sets of cards for the students.
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Hand out copies of Word list: Ngā wāhi o Aotearoa to the students, and explain that they will be working in pairs

Partner A should place a card from Resource sheet 3N or 3O in front of Partner B and ask:

Kei hea a [person’s name]? 
Where is [person’s name]?

Partner B should reply: 

Kei [place name]  a [person’s name ]. [Person’s name ] is at [place name].

Student A then places an activity card from Resource sheet 3P next to the place card and ask the question:

Kei hea a __________ e __________ ana?

Where is (person)  (activity)?

Example:


Kei hea a Māia e oma ana?

Where is Māia running?

Answer: 


Kei Kirikiriroa a Māia e oma ana.

Māia is running in Kirikiriroa.

Have the students swap so that they both ask and answer the questions.  

Have the students repeat this activity, writing down 10 sentences to describe activities occurring in both islands. Encourage the students to read their sentences aloud while their classmates identify the activities. 

Language to use

‘E … ana’ for present tense - or the variant ‘Kei te…’ .
‘Kei’ to indicate location 

The question ‘Kei hea?’

Tips

Find out whether the ‘Kei te …’ or ‘E … ana’ form is used in your region. 

Write a model sentence on the board with gaps for proper nouns and verbs.
Variations

Move the focus of the question onto the activities, using the key word ‘aha’ (meaning ‘what’):

Kei te aha a Huia i Taupō? 
         What is Huia doing in Taupō?


or

E aha ana a Huia i Taupō?
         What is Huia doing in Taupō?

Note: The question has been written in two ways using two sentence structures. Select the most appropriate one for your area.

Answer: 

Kei te moe a Huia i Taupō.

Huia is sleeping in Taupō.

or

E moe ana a Huia i Taupō.

Huia is sleeping in Taupō.
Read the sentences aloud as the students translate them into Māori or English, for example:
Homa is swimming in Napier.

Kei te kauhoe a Homa i Ahuriri.

Further learning

The students could discuss and translate words for other activities and places.

The students could identify towns, and write sentences to explain what they are known for.  
For example: 

Kei Ngāmotu ngā tāngata e eke ngaru ana.

The people in New Plymouth are surfing.
Ki te aha? - What for?

Achievement objective

3.2 
Communicate about events and where they take place

Learning intentions 

Students can:

· specify destinations  

· specify the purpose of a journey

Modes 

At the end of this lesson, students can:
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Kōrero - Speaking
· Initiate and sustain short conversations.
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Whakarongo - Listening
· Understand a range of short oral texts consisting mainly of familiar language.
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Pānui - Reading
· Get the gist of short written texts that contain some unfamiliar language.
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Tuhituhi - Writing
· Prepare and write short texts on familiar topics.
Materials

Resource sheet 3Q: Te Ika-a-Māui  

Resource sheet 3R: Te Waipounamu  

Resource sheet 3S: Activities  

Word list: Place names  

Map of New Zealand

Lesson sequence

Before this lesson, cut up each of the three resource sheets (3Q, 3R and 3S) to create sets of cards.

Explain to the students that, in pairs, they are going to ask and answer questions about where they are going and what they are going to do there.

Hand out a copy of the Word list: Place names to each pair.
Tell Partner A in the pair to place one card from either Resource sheet 3Q or Resource sheet 3E in front of Partner B, asking and answering the questions, for example:
Kei te haere koe ki hea?


Where are you going?

Partner B replies:


Kei te haere au ki Tauranga. 

I’m going to Tauranga.
Partner A places a card from Resource sheet 3T and asks:

Ki te aha?




What for?

Partner B replies:

Ki te waiata.




To sing. 

When both questions have been answered, the students could join the answers together, for example:
Kei te haere au ki Tauranga ki te waiata.
I am going to Tauranga to sing. 

Have the students take turns at asking and answering the questions as they work through the different card combinations.

Language to use

Place ‘ki’ before place names. 

Use ‘ki te’ to express ‘in order to’.

Present tense marker ‘Kei te’.

Tips

Copy the cards onto different coloured paper and laminate.  

Variations

The students could create their own dialogues using the cards. 

For extension, introduce either the past or future tense:

I haere koe ki hea?


I haere au ki Tauranga.

Where did you go?


I went to Tauranga.

Ka haere koe ki hea?

Ka haere au ki Tauranga.

Where will you go?


I will go to Tauranga.
Other resources

This short cartoon models the question ‘Kei te haere koe ki hea?’: http://tewhanake.otago.ac.nz/kakano/modules/module02/movie.html
Mā runga aha? - On what?
Achievement objective

3.4 Communicate, including comparing and contrasting, about how people travel

Learning intentions

Students can:

· say where they are going 

· express modes of transport

Modes
At the end of this lesson, students can:
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Kōrero – Speaking

· Initiate and sustain short conversations.
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Whakarongo – Listening

· Understand a range of short oral texts consisting mainly of familiar language.
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Pānui – Reading

· Get the gist of short written texts that contain some unfamiliar language.
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Tuhituhi – Writing

· Prepare and write short texts on familiar topics.

Materials

· Word list: Mā runga aha? 

· Resource sheet 3T: Places 

· Resource sheet 3U: Transport 

Lesson sequence

Before the lesson, copy and cut up the Resource sheets (3T and 3U) to create two sets of cards.

Hand out the Word list: Mā runga aha? to the students.

Demonstrate this lesson by laying out the Places cards in front of the students and ask:

Kei te haere koe ki hea? 
Where are you going?

Kei te haere ahau ki te (place).
I am going to the _________________.

Then ask how they are going to get there

Mā runga aha?
How? (On what?)

As you answer, place the transport card next to the place card:

	Answer:
	 Mā runga _______.
 By (on a) ________.


For example: Mā runga motokā.  (By car).


When you are confident the students understand, encourage them to join the two sentences 
For example: Kei te haere ahau ki te kura mā runga pahi.
I am going to school by bus.

Language to use

Directional particle ‘ki’ before places. 
Use of phrase ‘mā runga’ for travel on vehicles.
Tips

In Māori we travel ‘on’ vehicles but in English we travel ‘in’ them.

Use ‘te’ or ‘ngā’ before nouns, for example: te toa - the dairy, ngā taraka - the trucks.

In the northern and western areas of the North island use ‘E haere ana koe ki hea?’

In some areas this structure is used: Mā runga aha? (On what?).

Create models of towns and buildings using toy cars, etc., and discuss how and where you are going.

Variations

Students take turns saying where they are going and how they’ll get there. Introduce the word ‘engari’:

Kei te haere ahau ki te kura mā runga pahi, engari kei te haere koe ki te toa mā raro.

I’m going to school by bus but you’re walking to the shop.

For advanced students, introduce past tense sentences:

I haere koe ki hea?
Where did you go?
I haere au ki te papa tākaro.
I went to the sports grounds.

Introduce ‘māua’ so that students can talk about places they went with a friend or whanaunga:
I haere māua ki ngā whare kai.

We (two, exclusive) went to the food court.
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